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ABSTRACT 
       Educators in the 21st century are continuously discovering more engaging teaching tools to 
facilitate language learners. In today's increasingly developing visual world, film stands out from 
other traditional materials for its unique features, such as the visuality and authenticity. With 
appropriately designed activities, film could be a valuable resource in teaching English as a 
second language (TESOL) setting, and also a perfect tool for inspiring cross-cultural 
communication and promoting critical thinking skills.  
        However, research has shown that ESL teachers feel reluctant to use film as a significant 
component in their classrooms even though they have recognized and affirmed the benefit of 
film-based ESL teaching (Tuncay, 2014). The reasons for the downplay of films in ESL 
classrooms are mostly due to the fact that there are limited course books available, and teachers 
feel clueless in selecting a suitable film. Moreover, they feel it is time-consuming both to prepare 
a film-based lesson and to play films during teaching.  
       Therefore, the field project is an attempt to develop a teacher's guidebook for film-based 
ESL course that provides effective film-based teaching methods. The guidebook reflects upon a 
synthesized successfully implemented practices from the previous findings from the literature 
and developed upon the recommendations from effective film-based ESL teaching 
methodologies that are easy to be adopted, adapted, and developed.  
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CHAPTER I 
INTRODUCTION 
 
 
Statement of the Problem 
       Teaching English as a Second Language (TESOL), one of the fastest growing educational 
field in the global society, has been developing to a phase where educators, scholars, and 
material writers are looking for more innovative and effective ways to facilitate language 
learners, as well as to provide high-quality language learning classes. Technology integration in 
an ESL setting is not a new idea, and the power of films has long been recognized by the 
teachers in the field (Brown, 2010).  
       Film stands out from other common materials with its unique features, educators in the field 
of TESOL have recognized and been advocating film integration in ESL classrooms (Chao, 
2013). The visuality, which provides visual supports such as facial expressions and gestures 
simultaneously, allows second language (L2) learners to understand and acquire more without 
verbal explanation (Tuncay, 2014). The authenticity that film brings into classroom not only 
provide a real-world environment which is meaningful to L2 learners but also immerse them 
with natural and authentic L2 linguistic input, including vocabulary, syntax, lexical, 
pronunciation and all-rounded linguistic features, as the role input plays in second language 
learning is virtually uncontested (Krashen, 1987). Not to mention that there are countless films 
based on an infinite amount of themes, with abundant cultural elements that both entertains and 
elevates L2 learners in a highly motivated environment (Brown, 2010).  By bringing films into 
the classroom, language is presented and practice in its more complete communicative context. 
Students are exposed to authentic and meaningful language input, as they are immersed in a 
contextualized L2 situation (Celce-Murcia, 2001).   
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       However, teachers feel reluctant to use films in their language classrooms because they have 
a logistical problem in using films as a medium of teaching (Hayati, 2009). According to the 
previous studies, there were several reasons regarding the situation where ESL teachers felt 
reluctant to use film as a teaching tool in their classroom even though they believe films are 
beneficial to language learners. The first reason was that a film-based curriculum in L2 
classroom is challenging to find (Li & Wang, 2015; Park & Jung, 2016; Sherman, 2013). The 
existing resource books and course books of using visual in language instruction were mostly 
discussing the usage of images, such as short videos, pictures, and photographs, but not 
specifically about films in ESL contexts (Donaghy, 2015). There were insufficient resources 
available for ESL teachers to refer when they tried to prepare for a film-based ESL class so that 
teachers might have experienced different levels of difficulties upon the attempt of utilizing films 
in ESL teaching and eventually they gave up (Chao, 2013; Li & Wang, 2015).   
       The different levels of difficulties teachers experienced when they tried to incorporate films 
in their lesson plans fall into several factors including the selection of films, the time 
management, the generation of film-based activities, and other factors such as the attitude of 
students and parents, ect.. The previous study has explored that time constraint was the primary 
reason that the usage of films in ESL classroom had been downplayed (Yu, K.F. [余嘉欣], 
2009). Teachers had to devote extra time and energy in preparation a film-based ESL course and 
that prevents them from using films in ESL teaching. The selection of a suitable film might be 
the most complicated and time-consuming step because teachers have to consider a wide variety 
of criteria such as age appropriateness, cultural aspects, paralinguistic components, and also the 
length to fit the current schedule.  
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        Another problem that ESL teachers are experiencing when using films in teaching ESL is 
classroom implementation. For some teachers who are teaching students with lower language 
proficiency, foreign language films might not necessarily be an ideal tool to lower learners' 
affective filters, especially when teachers are not veteran in implementing film-based pedagogy 
in the classroom (Iranmanesh & Darani, 2018). Additionally, there were limited teaching hours 
in face-to-face class meetings, and it was simply impracticable for teachers to play a let full-
length films fit into normal teaching schedule. Therefore, films were commonly seen as a form 
of entertainment and peripheral to the language learning by students, because ESL teachers tend 
to use films as backup materials rather than a fixed and organized curriculum (Sherman, 2003).  
Besides, films were not designed as official teaching material in the curriculum, but rather they 
are often used because of individual teacher's personal interest (Kramsch & Sullivan, 1996). In 
result, films are rarely exploited in language classrooms, and only some individual teachers use 
films in their classrooms (Kalra, 2017).      
        To sum up, the implementation of films in ESL classrooms has been downplayed even 
though ESL teacher wanted to incorporate them in their classrooms. The reasons include 
insufficient film-based course books, limited time in preparing, and lack of experience in film-
based lessons. Concerning the above issues, the project is proposed as an attempt to address the 
problems that preventing ESL teachers from incorporating films as a significant component in 
the teaching process by providing a guidebook for film-based ESL course that is adaptable and 
easy-to-use. ESL practitioners could follow the step-by-step guidance to help students develop 
language skills. Also, the guidebook tries to probe the effectiveness of improving L2 learners' 
communicative competence and intercultural awareness by film-based ESL course.  
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Purpose of the Project 
         The purpose of this project is to develop a guidebook for ESL teachers and learners that 
tackles the handicapping situation teachers are confronting when incorporating films into ESL 
classrooms. Language educators have recognized and the potential benefits which films can 
bring to ESL classroom and have long wanted to incorporate films into their own syllabus, only 
to find that there are limited resources regarding to practical film-based pedagogy in the 
language classroom. Teachers feel clueless in preparing a film-based lesson, especially in 
selecting appropriate films. Due to time limitation and insufficient film-based teaching 
coursebook, as well as a lack of experience in generating film-based classroom activities, films 
are rarely exploited in classrooms.  
       Studies showed that using films in the classroom would not be beneficial for the students if 
the instructors did not give them the appropriate learning activities to go with the film (Kabooha, 
2016).  Therefore, the guidebook is developed to provide an effective and easy-to-use method to 
show teachers how films can be used as a significant component in the teaching process. It aims 
at teachers and learners who want to improve their English language skills through the medium 
of film and also their passion for films, as teachers are always in search more better and more 
creative methodology to ensure that students obtain maximum learning potential (Brown, 2010).   
         The choice of pursuing this field project emerged from my own experience in learning 
English as a second language since I was young. I was born and raised in China, where English 
(as a second language) is implemented as a mandatory subject informal education since 
elementary school nationwide. Throughout my student life, I have witnessed how hard it was for 
Chinese pupils to memorize simple English vocabulary in a traditional classroom setting and 
eventually they often fell asleep on their desks. My secret weapon of being a successful ESL 
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learner and retaining a high level of interest in the English language had always been from 
watching English subtitled movies at home. From an ESL learner to an ESL teacher, I have long 
had an endless passion for more formally developing a method that worked informally for me to 
help future students.  
       For purposes of this field project, I will refer in an auto-ethnographic way to this “pilot 
study” recounting of my own personal experience to identify tentative themes and in a small way 
reaffirm this importance of doing the proposed study. The “theme” from my own experience and 
observation is that ESL teachers love to play movies for their students, but only as entertainment 
or back-up materials to substitute extra teaching hours. Even though teachers believe that movies 
are helpful to language learners, the use of films in ESL classrooms has been downplayed 
because teachers felt they were time-consuming and too difficult to tackle, and teachers only 
liked to play films to substitute extra teaching hours. I see the situation as “a missed 
opportunity”, with all this in mind, I propose a film-based ESL teaching pedagogy and believe 
my field project has potential to deliver a more formal film-based ESL pedagogy, as a model that 
can be easily adapted, adopted and developed by ESL educators throughout the world in a long 
term. 
        To better guide teachers in their use of films in ESL classrooms, the material provides a 
framework to structure film-based ESL lessons, accompanied by three sample units that illustrate 
the methodology embedded in each lesson. The guidebook is built upon the review of literature 
of previous studies and research on the methodology of integrating films in ESL classrooms, and 
essentially develops communicative competence and promotes cross-cultural communication 
skills.   
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Theoretical Framework 
  Dr. Stephen Krashen, the well-known linguistics specializing in language acquisition and 
development, had proposed the five hypotheses in second language acquisition (SLA): the 
Acquisition-Learning Distant, the Natural Order Hypothesis, the Monitor Hypothesis, Input 
Hypothesis and the Affective Filter Hypothesis (Krashen, 1982). The primary principle in 
developing the project is the Acquisition-Learning Hypothesis, in which Krashen distinguished 
"acquisition" and "learning" as two different means of internalizing a target language. According 
to Krashen, "acquisition" is a subconscious and intuitive process of language development, just 
like children "pick up" their mother tongue unconsciously, without being aware of grammatical 
rules. In contrast to "acquisition" is "learning", which is a conscious process that learners attend 
to form, figure out grammatical rules, and are certainly aware of the language learning process. 
Krashen claimed that to achieve fluency in performing a second language, and the language is 
internalized by the process of unconscious "acquisition" instead of conscious "learning". 
Therefore, he proposed that adults should maximum the acquisition process in order to achieve 
communicative fluency.  The choice of incorporating films into ESL classrooms and regard it as 
a significant component of language input intrinsically connects the basis of SLA. When students 
are exposed to films, they are invited to a real-world scenario and immersed in an English-
speaking environment where conversations are presented in a natural and contextualized way. 
During watching, adults are not analyzing and processing the rules and complex elements in the 
English language but acquiring the language as much as they did when they were a child.   
And also, in designing a film-based ESL course, the activities are largely done for facilitating L2 
acquisition, with only a minor role assigned for learning. The discussion questions mimic the real 
communicative situations that students might experience in the real world. 
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        The secondary principle in building the project is the Affective Filter Hypothesis. Krashen 
described the "affective filter" as a hypothetical impediment to language production caused by 
anxiety and boredom. He claimed that the best language acquisition occurs in environments 
where the anxiety level is low and thus the ‘screen' of defensiveness will absent. Therefore, 
lowering the affective filter will ensure successful acquisition of comprehensible input, and the 
way of doing so is through developing positive attitudes and creating positive language 
acquisition environment. Thus, it is widely accepted as a principle of language classroom 
management.  Using film in the language classroom creates a highly-motivated language 
acquisition environment and largely improves the comforts of the language learning experience.   
        Influenced and guided by the Acquisition-Learning Hypothesis and the Affective Filter 
Hypothesis, the choice of developing materials for a film-based ESL course connects the 
fundamental theoretical perspectives of SLA.  
 
The significance of the Project 
        The project offers several significant benefits for both educators and language learners. The 
direct impact could be seen in an ESL setting. Several studies concluded that teachers faced 
difficulties when selecting suitable movies for different proficiency levels, and found that 
preparing a film-based language lesson and watching a movie during class teaching hours was 
time-consuming, even though all teachers strongly agreed that films should be integrated into the 
syllabus design and used as teaching materials in ESL classroom (Hayati, 2009; Ismaili, 2013). 
       The project, therefore, provides three units which are generated from three well-selected 
movies in hope that it could serve as a handy resource for ESL teachers. Additionally, this 
project could potentially solve the handicapping situation where teachers are struggling with 
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balancing limited classroom time and conducting effective follow-up activities, as the guidebook 
is served as a manual that teachers could follow step-by-step, with the opportunity to make 
adjustments necessary to fit the lessons for their students and syllabus requirements. Therefore, 
for ESL practitioners, the guidebook could effectively save their time and energy in both 
designing and preparing for a film-based ESL course. For language learners, a breakthrough 
from the traditional ESL learning environment would motivate them to participate in the learning 
process in a more lively fashion and more importantly, learn a second language effectively with 
high interest, not to mention that thoughtfully crafted activities would allow teachers to make the 
most out of films in L2 classrooms. For instance, the authentic and meaningful input students 
acquire from movies, together with guided practice, ESL students would benefit enormously in 
speaking with natural and unaccented English.  
        For the field of TESOL education, this project is a handy resource for individual teachers 
who are looking for creative ways to extend their students’ attention spans with the integration of 
films with the purpose of developing authentic language skills in TESOL setting. By putting 
films as the center element in second language teaching, the project supports ESL students in 
learning L2 with scaffolding while teaching the fundamental elements of English language. Also, 
as I mentioned above, the project is just a humble start, I believe that potentially a more mature 
“movie-based ESL pedagogy” could be developed and theorized. What’s more, a broader 
extended application could go beyond English as a second language (ESL) setting to any other 
languages as a second or foreign language teaching environment. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
         The review of literature falls into three themes that coherently present previous studies in 
the field of Teaching English as second language (TESOL), and essentially related to film-based 
ESL teaching, as the purpose of the field project is to tackle the problems teachers encounter 
when incorporating films in ESL classroom, and to develop a teacher-friendly guidebook that 
advocates and introduces the methodology in using film as a significant component in a ESL 
classroom.  
          The first thematic section highlights the authentic input in second language acquisition. 
Authentic input refers to the real language created and presented by native speakers of the target 
language in pursuit of communicative outcomes. As a fundamental principle of TESOL, the 
emphasis on employing authentic materials in second language classrooms dated back to the 
1970s, when the Communicative Language Teaching (CLT) Approach started to expand (Tg 
Abdul Rahman, Chik, Sahrir, & Nordin, 2017). How authentic input benefits second language 
acquisition and why film is an important source of authentic input will be discussed in this 
section. 
         The second part presents a rationale for the film-based language teaching. I refer to major 
film-based ESL researchers’ findings on what features of films that educators recognized and 
valued, as well as what makes films stand out from other traditional language teaching materials. 
This part also serves as an advocate for integrating film-based material through presenting and 
affirming the benefits that films bring to the language classroom. 
       Simply knowing the benefits of films and show them to in the classroom is not enough. How 
to help students appreciate films fully and at the same time develop linguistic powers? For ESL 
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practitioners, the help is needed in accessing the message embedded in films and integrating 
them with language learning (Maley, 2015). Therefore, the last theme of the literature review 
discusses and reflects upon how films may be used to facilitate ESL teaching. This section also 
develops arguments for an emphasis on a practice-oriented approach to film-based ESL teaching. 
I refer to current classroom practices and researchers’ findings in order to organize them in an 
efficient system for managing the use of films in the ESL classroom for this field project. 
Moreover, the guidebook of film-based curriculum in this field project is built upon the methods 
that have been proved being successfully implemented using film in ESL settings in previous 
studies, which includes the principles for selecting films, the method of embedding subtitles, and 
activities that have been proved to be effective and meaningful, etc.  
 
Film as Authentic Input in Second Language Acquisition 
           Authentic materials include spoken and written materials that have been produced for the 
purpose of communication, not for the very purposes of language teaching (Nunan, 1999). In 
other words, authentic language input stands for as any materials in the target language that has 
not been produced explicitly for the purpose of language teaching but is produced and performed 
in the course of real communication. Maroko (2010) also concluded that authentic language 
input is the materials that are real texts designed for real-life communicative situations for both 
interactional and transactional purposes, which are natural and meaningful to native 
speakers.  Moreover, Bahani and Sim (2012) stated that from the linguistic point of view, 
authentic language input refers to the use of authentic materials from the target language and 
culture which is performed in different programs, such as news, films, songs, and TV programs 
as audiovisual mass media material provided by various technologies.  
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       Many scholars have discussed the importance of using authentic language input in second 
language teaching. Krashen (1982) has proposed five input hypothesis which is essentially 
correlated to the notion of authentic input in the second language acquisition (SLA) setting. He 
pointed out in the Natural Input Hypothesis that natural input helps learners acquire, without 
necessarily noticing that they are learning a foreign language (Krashen, 1985). He also described 
the importance of providing comprehensible input in the language teaching process, that it is 
likely to be better and meaningful for the acquires to receive the language input that is practiced 
by native speakers as they will receive in the real world. Bahrani (2013) also agreed that the most 
fundamental factor in SLA process is the input stage where the necessity for the second language 
(L2) learners to be exposed to comprehensible input can make a strong claim related to the role 
of language input. 
       There are many benefits associated with authentic language input which make these 
materials pedagogically valuable to L2 learners. Being immersed to authentic materials is an 
excellent way of contextualizing language learning, making a strong connection between the 
classroom and the outside world for students, which offers the opportunity for them to practice 
the target language in a more complete and meaningful communicative context (Martinez, 2002). 
Gilmore (2007) emphasized that authentic materials are more appealing to L2 learners because 
the goal is to communicate and exchange messages rather than focusing on particular linguistic 
aspects of the target language. Sherman (2013) explains that using authentic materials such as 
video clips helps students to sharpen the observations about the real world and foster long-term 
memories. With this regard, there are a number of studies that focus on the effectiveness of 
incorporating multimedia materials as authentic input in teaching English to speakers of other 
languages (TESOL), for example, Shu-Qing (2009) claimed that study stories, menus, and letters 
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that are produced by native speakers successfully altered the L2 learner's attitude towards ESL 
acquisition; and Soong (2012) reported that for lower intermediate level L2 learners, 
documentary films become better teaching materials compared to textbooks, especially for 
teaching oral speaking skills. Furthermore, Bernardo (2011) found that implementing film 
projects in teaching reading skills for ESL class greatly enhanced learners' reading and writing 
performances. Besides, research also concluded that L2 learners are increasingly motivated and 
inspired by authentic materials that ultimately promotes classroom engagement and learning 
initiative (Bahrani & Sim, 2012; Caroline, 2007; Macwan, 2015; Zhang, 2013).  
           Film is considered to be a valuable source of authentic language input and has been 
investigated by many researchers (Baharani & Sim, 2012; Morley & Lawrence, 1971; Karla, 
2017; Sherman, 2013). Karla (2017) explains that one of the best advantages film provides is that 
there are numerous conversations based on an infinite amount of themes in films, and actors or 
actresses demonstrate the dialogues skillfully to perform the target language that is most genuine 
for specific situations, and thus the language is natural for the audience to comprehend. For 
example, it is challenging for L2 learners to distinguish subtle differences between words with 
similar meanings, with the help of films, L2 learners will not only acquire the language but also 
watch how and when the language is performed in specific contexts. Considering the fact that a 
high number of ESL learners are not living in an English language dominant community, 
therefore, films might be their best chance to get authentic input from (Sherman, 2003).  
          In addition to the above-mentioned benefits of using films as authentic input, there are also 
studies that discover the pedagogical values of the use of films for SLA in ESL contexts 
(Chapple & Curtis, 2000; Heffeman, 2005). Films contain various cross-cultural values, offer a 
remarkable foundation for the development of critical thinking skill by providing linguistic 
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diversities (Chapple & Curtis, 2000).  Macwan (2015) confirmed in his study that films enhance 
L2 learners' communicative competence and promote L2 language production. Similar studies 
conducted by Baharini and Sim (2012) and Heffeman (2015) also proved that incorporating films 
in ESL teaching process successfully improved students' L2 proficiency, especially for 
intermediate and advanced levels language learners.  
       In summary, there is a general agreement among SLA linguistics and educators that 
authentic language input plays a vital role in L2 learning. Film offers L2 learners a great amount 
of exposure to the target language that associated with the benefits of authentic input that make it 
a pedagogically valuable source in teaching ESL. In the view of the above, the next thematic 
section aims at discovering the effectiveness of exposure to films as authentic input in 
developing the linguistic competence in an ESL setting.  
 
Pedagogical Rationale for Integrating Films in ESL Classroom 
 
Motivation 
         It is generally accepted that the most substantial psychological barrier that preventing 
successful foreign language learning is the adverse mental condition such as the feeling of 
boredom or fear. Linguistics believes that intrinsic motivation plays an essential role in 
promoting long-term memory and eventually leads to successful language learning (Bahous, 
Bacha, & Nabhani, 2011). Language learners are more motivated and engaged in learning a 
second language when the input resource is enjoyable and entertaining.  
       Krashen (2011) claimed in the Compelling Comprehensible Input Hypothesis that in order to 
make sure language acquires are paying attention to the input, and it needs to not only 
interesting, but compelling. That is, when getting compelling comprehensible input, the 
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acquisition of language happens naturally as language acquires are mesmerized by the input and 
lost the awareness that the input is in another language (Krashen, 2011). Films are natural 
attention grabbers, as they communicate with the audience in a range of ways- through speaking 
sound, music, printed words, physical movements, facial expressions- which offers teachers the 
opportunity to develop the skills of learners in all abilities (Tognozzi, 2010).  
      As a matter of fact, as Donaghy (2015) pointed out, that one of the main purposes for many 
ESL learners to learn and to improve their English is to have access to original English-speaking 
films and TV shows, since watching films and TV shows is already an integral part of people’s 
daily lives. Therefore, it is not surprising to notice that students became more motivated and 
showing a positive attitude towards English language and culture learning and a more engaged 
class participation through watching films as the primary materials other than textbooks (Park & 
Jung, 2016). Kalra (2017)’s research findings also supported the point that films have a positive 
effect on developing students’ motivation. 
      Scholars also explored and confirmed that film-based ESL teaching had a significant impact 
on target language production, comprehension as well as a significant improvement in 
communicative skills (Chao, 2013; Ismaili, 2013; Kalra, 2017; Li & Wang, 2015; Park & Jung, 
2016). Interviews and surveys with the similar purpose that carried out by Kabooha (2016)  in 
exploring the perceptions of both students and teachers towards integrating films in ESL class 
indicated that both students and teachers showed a convinced positive attitude towards film-
based ESL class, and students’ motivation in learning English has significantly increased through 
incorporating films in their classrooms.  
      In sum, it is clear from previous researches that one of the main benefits of integrating film in 
ESL teaching is that it is highly motivating to L2 learners. Teachers can use films to sparkle 
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conversations and discussions based on an infinite amount of topics about specific themes, be 
they a historical event, a different culture, or a certain period of time.  
Visuality Value 
      Bringing visual aids to the classroom to enhance language production is not a new idea. It is 
almost hard to imagine a language classroom without a certain form of visual support in today's 
increasingly visual world. Linguistics and scholars generally affirmed that visual aids help 
teachers to clarify, establish and correlate accurate concepts, and to make abstract concepts more 
concert (Tuncay, 2014). The ‘visuality’ of film, which allows language to be presented in a full 
visual context, enables learners to understand faster and more adequate during the language 
learning process, makes it an estimable teaching tool in a TESOL setting (Long, 2003).  
      When the language appears in a visual context, it becomes easier for learners to recall and to 
attach visual cues. Eken (2003) claimed that through the wealth of visual information and 
stimuli, film could serve as a medium that helps contribute to the development of learning 
strategies, such as predicting and guessing from context, inferring ideas, and activating 
background schemata (Eken, 2003).  
      Films combine audio with visual cues creating opportunities for practice of listening, reading, 
and speaking. Soh and Kaur (2007) proposed that film assists the students’ comprehension by 
providing them the opportunity to listen to language exchanges within more authentic contexts. 
Witcher (2015) stated that with visual storytelling, teachers are able to foster a more creative 
learning environment -- Weaker students feel like they have the support from the visuals to 
express their ideas, and stronger students get the challenge they need to engage with the material 
at a higher level. Weaker students, in particular, benefit from the 'visuality' of films since it 
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incorporates multiple sources of input, so they do not need to depend solely on one for 
comprehension, and they get support from the visuals to express their ideas.   
      In conclusion, with the simultaneous visual supports that film brings, such as facial 
expressions and gestures, language learners are empowered to understand more and process the 
language in a way that is more substantial and meaningful (Kessler, 2013; Sirmandi & Sardareh, 
2016).  
Intercultural Communication       
       Culture has long been an integral element of language teaching and learning. Brown (1994) 
concluded that a language is a part of a culture and a culture is a part of a language. It is 
undoubted that culture and language are intricately interwoven that one cannot separate the two 
without losing the significance of either one. Second Language Learners (ELLs) need to develop 
intercultural competence because most of them are not exposed to the second language (L2) 
cultural elements of the society, and they seem to encounter significant hardship in 
communicating to native speakers (Karla, 2017). Film, as a reflection of the real world, contains 
numerous cultural features that the language learners should, but are not habitually aware of, not 
only the behaviors, attitudes but also the language that shows the cultural features (Bada, 2000).  
       There are a number of studies focused on the effectiveness of improving intercultural 
competence through film-integrated ESL lessons, and they have concluded that film instruction 
positively affects the development of intercultural competence.  
       Chao (2013) conducted a study on exploring the progress in intercultural competence 
development ESL students made through learning with the instruction of foreign films. 
Participants in the study self-reported that they have gain awareness of various intercultural 
issues, such as accented English, different dialects and communication styles after being exposed 
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to films and engaging in film-related intercultural activities. The findings indicate that students 
appreciated the film-integrated intercultural course and showed noticeable progress in the 
development of intercultural motivations, attitudes, knowledge, and awareness. The author thus 
concluded that film-based language learning facilitates the growth of cultural awareness in EFL 
contexts.  
        In addition to developing cultural awareness, Kaiser (2009) stated that film could help 
students learn the target language with its embedded cultural meanings in many forms and 
aspects that they may not find in the classroom. As the target language is conveyed by word 
choice, stress and intonation patterns, together with body language, characters in the film can 
model authentic language for students, including the vocabulary, accent, and manner of 
discourse that may vary according to genre or region.  
        Brown’s (2010) research explores students’ level of recognition and recalls with cultural 
vocabulary within popular English-speaking films and how to improve them with practical 
activities for the general EFL classroom.  He concluded that teaching English through movies is 
one of the better methods for cultural transference, short of learners going abroad, as it increases 
opportunities for students to engage and actively use knowledge of the second language.  
       In summary, the pedagogical value of utilizing authentic materials to provide authentic 
language input in SLA has been emphasized by many researchers. Film is considered to be a rich 
source of authentic input that helps L2 learners at different proficiency levels to have exposure to 
diverse real-world communicative contexts, which is intrinsically meaningful and useful to L2 
learners. The previous review of literature represented the three most outstanding values that film 
contains, namely increasing motivation, promoting intercultural communication, and the 
visuality value. All the salient advantages make film stands out from other conventional 
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materials and most importantly, should be incorporated as a significant component in ESL 
courses. 
 
The Methodology in Film-Based ESL Teaching 
                There are some studies with an emphasis on the use of movies in the ESL classroom, 
which go deeper in investigating how to make the most out of films in promoting language 
learning and the development of communicative competence. As a matter of fact, teachers need 
to apply the appropriate methodology in generating and managing film-based teaching 
pedagogies, so that films will not be approached as glorified listening or backup materials.  
       Many scholars have claimed that the key to successful film-based language teaching lies in 
the selection of films, that is, only well-selected films would guarantee a high quality of ESL 
teaching (Kabooha, 2016; Li & Wang, 2015; McGrath, 2016). When choosing a film, it is 
recommended that teachers consider if the theme of the film fits into the syllabus, age 
appropriateness, and whether it will be of interest to their learners (Ockert, 2015). King (2002) 
stresses the importance of choosing films that fit the language level of students which are not too 
complicated for the level of understanding to the target students and the content should not prove 
to be offensive to the students.   Also, teachers should develop cultural-awareness when finding 
films that relevant to specific cultures. Eröz (2009) advocated for using literary movies (movies 
based on works of literature such as novels, plays or classics) in the ESL classroom, and 
suggested that films should be free of cultural, ethnic, or racial biases. That is, L2 teachers 
should always be culturally sensitive when selecting films and always consider the perspective of 
students.  
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           In addition, Khan (2015) suggests teachers choose films whose content material is popular 
among students. This point aligns with the Compelling Comprehensible Input Hypothesis 
proposed by Krashen. He stated that the most useful input is highly enjoyable, or “compelling” -- 
so interesting that the acquirer is often not even aware that it is another language (Lao and 
Krashen, 2014). There are many films with compelling content to students; however, among 
which there are also some films that contain explicit and unsuitable scenes related to crime, sex, 
violence, death within them, which should be refrained from using for teaching ESL (Khan, 
2015).  
          McGrath (2016) addressed the importance of active viewing in film-based language 
instructions, and he pointed out that learners should not be viewing films passively in a 
classroom and remain seeing films as an entertainment or relaxation. Keene (2006) proposed that 
the theme and content of films should be motivating and meaningful which facilitate teachers for 
generating interactive viewing activities.  
         There are several studies look closely on how subtitles can enhance the film-based learning 
experience and target language production (Hayati & Mohmedi, 2011; Lunin & Minaeva, 
2015).  The empirical study conducted by Hayati and Mohmedi (2011) concluded that students' 
listening comprehension has improved at a considerably higher level with L2 (English) subtitled 
film teaching than those who has only been exposed to the first language (L1) subtitles, which in 
turn performed at a substantially higher level than learners with no subtitle embedded in film 
learning. Lunin & Minaeva (2015) believes that combining L1 and L2 subtitles on the screen 
simultaneously is the best way to increase the language learning experience. Followed by the 
idea, they generated the TSLL (Translated Subtitles Language Learning) method, and they 
claimed the TSLL method allows L1 subtitles to help students understand every word in L2 
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subtitles and would maximize the potential of subtitle learning in a way that learners are much 
less likely to be distracted because they are focused on the subtitles all the time, and 
consequently, learners could effortlessly memorize words by simply seeing their multiple 
repetitions on the screen. Another important component of TSLL is the act of translating L2 
subtitles to L1 subtitles, which increases learner’s pleasure by experiencing the beauty of 
translation and a feeling of success associated with it (Lunin & Minaeva, 2015). 
         Herron and Hanley (1992) suggested presenting before-watching activities to offer a piece 
of background information that activates prior knowledge, which essentially functioning as 
stimulating the four language skills by building language schemata. For lower proficiency level 
L2 learners, the before-watching activities could be story predicting, vocabulary exercises. For 
higher level students, teachers could have them form discussion groups and talk about the 
characters in the film and their individual features by providing a list of descriptive adjectives.  
           There are also studies that present practical during-watching teaching strategies for film-
based ESL teaching. Anytime during the presentation of the film, reduce the volume and have 
the students restructure the dialogues based on what they are watching (Sherman, 2003). 
Teachers may also stop the film after a brief watching period and ask questions concerning the 
connections between dialogues and characteristics. Hibbing and Rankin-Erickson (2003) 
proposed a Watch-Read-Watch-Read (W-R-W- R) method as a during-watching activity in 
hopes to engage students to participate in film-based ESL learning actively. The process includes 
students build a background of the text, make predictions, watch part of the movie, read more of 
the text, confirm understandings, make more predictions, watch more of the movie, and continue 
reading the text (Hibbing & Rankin-Erickson, 2003). The method has also proved to be effective 
in enhancing the L2 learners' language skills and increase their motivation in learning ESL. 
21 
 
 
Summary 
  Given the features and benefits of integrating film in the language learning classroom, it is not 
surprising that more and more ESL educators began to recognize them and put film as a 
significant component, and as inspirational motivators and authentic inputs to enhance students' 
language production and ultimately leads to improved academic performance and 
communicative competence (Donaghy, 2015).   
          As with all educational technologies, the value of film relies on how it is implemented in 
the classroom, that is, effective language learning is greatly enhanced and extended when the 
film is integrated with appropriate methods into the lesson. Research has concluded that a 
growing number of teachers are successfully integrating film into the language learning syllabus 
and using film in pedagogically sound ways to engage their learners. In conclusion, effectively 
integrating film into the classroom includes careful selection of topic and content, clear 
pedagogical goals, thoughtful preparation and staged activities for before, during and after 
watching.  
           Coupled with second language acquisition theories and film-based teaching methodology 
suggested by previous studies, the field project ensures that the design of the teacher's guidebook 
for film-based ESL course does not have to reinvent the wheel. The activities are built upon the 
synthesized review of literature of recommended methodologies in designing film-based ESL 
course, in hopes to address the handicapping situation where teachers feel clueless and are 
struggling with limited knowledge and experience of integrating films into their ESL lesson 
plans.  
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 
 
Brief Description of the Project 
       Film is considered to be one of the most popular forms of entertainment in the twentieth 
century. The art in visualization, language use in story-telling, and music together with other 
established art forms all interact with each other that makes it the most enjoyed and accessible 
around the world. In the field of education, however, film is valued more than just a form of 
artistic expression and entertainment. Scholars and educators have explored the educational 
values in films and introduced film in the classroom since the 1920s for educational purposes 
(Donaghy, 2015).  In the area of second language education, film stands out from other 
traditional teaching materials for its salient features, such as the ‘visuality' asset, the authenticity 
in language use, and the variety in cultural elements, etc. However, research has shown that the 
English as second language (ESL) teachers feel reluctant to use film in their class even though 
they recognize and believe films should be integrated in ESL class.  
        Teachers feel clueless when they face a feature-length film which seems too difficult to 
tackle. Moreover, they feel it is time-consuming both to prepare the lesson and to show the 
movie within limited classroom time. In addition, from my own experience and observations in 
learning ESL for more than ten years in China, I found that teachers only use film as a substitute 
material or entertaining material even though they encourage learners to watch English-speaking 
films to acquire the language. I see this as ‘a missed opportunity', and with all this in mind, I 
created the field project Watch & Learn- A Teacher’s Guidebook for Film-Based ESL Course in 
hopes that it would be an easily-adaptable resource for ESL teachers who are interested in 
incorporating films into their teaching.  
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         Watch & Learn- A Teacher’s Guidebook for Film-Based ESL Course is a practical teacher 
resource book that advocates using film as a significant component in an ESL classroom. It 
offers step-by-step guidance on activities that use films as a means of fostering students' 
communicative competence and creativity. There are three units in the guidebook, which could 
be seen as sample or pilot units to help teachers gain a picture about how films could be 
effectively incorporated in ESL teaching process. Each unit is featured with a film as the primary 
material, and the three films are selected thoughtfully as sample films. The three films are The 
Great Gatsby (2013), The Pursuit of Happyness (2013), and Zootopia (2016).  
         Each film was carefully selected in terms of the language level, the age appropriateness, 
and content validity. The film in unit 1, The Great Gatsby (2013) is an excellent example of 
literature-originated film. The majority dialogues of the scripts are taken from the original classic 
The Great Gatsby written by F. Scott Fitzgerald, which is rich with symbolism, imaginary, and 
figurative language. Therefore, the content is aesthetically pleasing and appeals to the emotions 
of ESL learners. Additionally, the storyline of the film is not complicated, and rather, the 
romantic story holds a clear conventional storyline that the audience's comprehension would not 
be hindered. And not to mention the theme of Gatsby's life story encompasses a much broader 
and more profound meaning about American Dream, love, and values in life which is thought-
provoking and sparkles meaningful conversation. The film that has been chosen in Unit 2 is The 
Pursuit of Happyness (2013), which is a great example for autobiography type of film that the 
main character narrative the whole story in a first-person’s angle. It brings a strong connection 
between the real world and the classroom that the prototype of the main character is inspired by 
the true story of Chris Gardner. The well-written script and clear storyline support students more 
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than language learning, but also social-emotional learning such as homeless issue, male role 
model, education & ambition. As for the third film in unit 3 Zootopia (2016),  
       Above all,  the three films all share these characteristics that help ESL learners on the 
comprehension level: firstly, they all have a high level of visual support to the dialogues 
presented in films, that is, the connection between conversation and action are relatively close; 
secondly, there are no strong regional accents or dialects appears in the films, and the speech in 
the films are clearly enunciated; thirdly, there are no distractions such as more than one character 
speaking at the same time, or loud soundtracks that make speech hard to understand. Moreover, 
the three films were chosen to entertain a mass audience by some of the best minds in the movie 
industry. Most students will enjoy watching them.  
        As for the organization within each unit, each one is composed by four major parts, namely 
‘Part 1 Before Watching', ‘Part 2 During Watching', ‘Part 3 After Watching', and ‘Part 4 
Assignment'. Four thematic parts are ordered in a sequential manner in order to maintain the 
consistency in formatting, i.e., the face validity — the ways of sequencing video as ‘before 
watching', ‘during watching', and ‘after watching' originated from the early-year published 
materials Grapevine that written by Peter and Karen Viney, which continuously been adopted by 
ESL material writers and practitioners for its practical value. 
        The activities are built upon the principle of active viewing to help students engage with 
films on a much more meaningful level (Donaghy, 2015) Unit objectives are clearly stated as 
each unit is designed by referring to Backward Design, which will be discussed in the next part 
The Development of The Project in details. There are continuously scaffolded steps in guiding 
each activity as to assist teachers in the lesson planning process, and the activities designed are 
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also a continuously scaffolding process to assist students to gain the language skills and critical 
thinking skills needed for the discussion questions and unit assignments.   
       The course is also featured with a technology-rich environment, which encourage veteran 
teachers who are not in favor of technology use in the classroom to challenge themselves to 
incorporate technology in their teaching. The idea behind it comes from the real-world mandates 
of empowering the student to become creative communicators. The guidebook, therefore, 
highlights two powerful online learning tools, Edpuzzle, and Pool Everywhere. Edpuzzle is a 
web-based application that allows teachers to find or upload the best educational videos from the 
internet and customize the video clips to meet the needs of individual lessons. Students are 
expected to directly interact with film and play a much more active viewing role.  Edpuzzle has 
amazing editing tools that teachers can trim video clips, add audio notes for explanation or 
introduction, and embed questions for students to answer as they move through the video. Also, 
it provides data on students' performances include the ratio of completion and correction to each 
assigned task. The guidebook introduces the powerful learning tool at the beginning part of the 
unit Before Watching, section A Warm Up with Trailer. Teachers are encouraged to follow the 
step-by-step guide to get familiar with the learning tool and add notes to the movie trailer of The 
Great Gatsby (2013), or directly to view the embedded question that provided within the 
guidebook. The design of incorporating Edpuzzle as a teaching tool makes it possible for 
students to be actively engaged with film clips, rather than just watching a video passively. 
Another powerful teaching tool is Poll Everywhere which allows the teacher to get instant 
feedback and engage every student in the classroom. The online web-based audience response 
system allows teachers to embed interactive activities directly by posting multiple choice 
questions and open-ended questions, and getting response simultaneously by asking students to 
26 
 
answer the questions via laptop, tablet or even cell phones. The responses will appear instantly in 
an animated graph or chart on the screen as students submit their answers. Poll Everywhere 
could also generate a report of the responses from the audience to help teachers identify gaps in 
the learning process. The guidebook introduces Poll Everywhere in part 2 During Watching to 
serve as a reminder for students not to lost in the film and also a tracker of learning progress to 
help teacher monitor the instruction during film watching. Teachers invite students in the 
integrated multimedia learning process and help students become empowered learners, as 
students leverage technology to take an active role in the film-based learning environment. 
  
Development of the Project 
 
 
      The development of the project is drawn upon the theoretical framework for curriculum 
design: Backward Design, which is introduced in Understanding by Design (UbD) (Wiggins & 
McTighe, 2005). UbD is a proposed approach that could be applied to curriculum, assessment, 
and instruction, which focus on developing and deepening understanding carefully and 
purposefully to help students understand what they are learning. Backward design is a reverse of 
the common practice of curricular design which usually emphasizes on designing activities to 
cover all the contents and march through textbooks. That is, instead of designing a lesson plan 
that begins with activities and contents to cover, backward design starts with the end goals. It is 
effective and logical design process as it starts with a clear and solid desired results, every 
activity made afterward are drawn towards the core issues teachers are trying to address. As 
teachers or curriculum designers, the backward design would save their time and energy as the 
texts, activities and teaching methods on the most effective and efficient route to the desired 
outcome that listed at the very beginning.  
27 
 
        There is a three-stage template for planning backward design: Stage 1 Identify desired 
results; Stage 2 Determine acceptable evidence; Stage 3 Plan learning experiences and 
instruction. The project Watch & Learn- Teacher’s Guidebook for Film-Based ESL Course 
follows the three stages in the designing process and will be explained in details as follow. 
         Identify Desired Results 
         The project aims to put films at the center of the language learning agenda and offer 
guidance on using film creatively and critically. Ultimately, the film is a teaching tool, a vehicle 
to help teachers get to the outcome. Therefore, understanding the goal of the film-based ESL 
course is essential. The course is to help ESL learners enhance the communicative competence 
and discourse confidence needed for both academic study and daily life through integrating 
movies to ESL courses. The film-based ESL course tends to break the traditional ESL classroom 
and create a highly motivated learning environment. Students shall develop essential listening, 
speaking, and critical thinking skills to help them succeed with their academic and professional 
goals. Take Unit 1 as an example, the ideal outcome of Unit 1 featuring movie The Pursuit of 
Happyness is that students will demonstrate their language skills by writing their own interview 
questions and roleplay a job interview. In order to accomplish the unit goal, students need to 
follow the scaffolding process in each lesson. As they move forward, they will build language 
skills that needed to finish the unit assignment, such as speaking skill: ask for repetition and 
clarification; listening skills: listen for reasons in order to understand a partner's background, etc. 
      Nature of the Project 
The film-base ESL course requires students to exploit both divergent thinking and 
convergent thinking which could be a cognitively challenging undertaking. When exposed to 
multimedia resources such as films, students are acquiring the language in a free-flowing, 
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spontaneous manner. Pre-watching brainstorming activities and after-watching essay writing 
activities are two processes that involve divergent thinking where multiple creative ideas are 
engendered and evaluated in which a higher level of thinking including evaluate, synthesis are 
engaged.  Divergent thinking is engaged in the learning processes well since it helps students to 
get familiar with new vocabularies as viewing the films and gain grammatical awareness. There 
are specific mechanical vocabulary and grammar exercise included in the course because these 
are fundamental components in the English language to build higher language skills. 
       Contexts of the Learning Situation 
       There are typically 10-15 students per class in the film-based ESL course. Given the goals 
and standards of the course which is to develop students' communicative competence through 
incorporating films into teaching and learning process, it provides the opportunity for frequent 
and meaningful student-film interaction, monitored practice, and peer feedback as well as global 
feedback during instructional time. 
       Ideally, the course would be delivered in a blended method with both online session and 
face-to-face class meetings although the situation might vary given the consideration of different 
administration time of different schools and institutions. The classroom meetings take place on 
the weekends when most students are free from daily school in two hours per session, twice a 
week frequency. The Film-based ESL course is designed to provide 120-150 hours of 
instruction, lower intermediate level students would benefit from additional self-learning hours if 
available. It is designed to offers eight hours of instructional time per week: two 2-hour class 
meeting and tow 2-hour online learning which include the time for completing the assignment 
for each session. The project itself includes three sample units, in which each unit contains four 
major parts that require three lessons to complete that could take 1-2 weeks' instructional time.   
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       Students who enroll in the film-based ESL course would mostly be speakers of other 
languages that wish to improve their overall English language skill, be as immigrants to an 
English-speaking country or international students who wish to experience learning with films in 
a technology-rich environment. Students are in need of authentic English that they could apply to 
daily conversations as soon as they walk out from the classroom. Also, they would like to learn 
about cultures including values, habits, and way of life in a culture that is different from their 
own, and they are eager to improve their language skills to help them succeed in academic and 
daily life, also better communication skills would make the transition more comfortable when 
they step into university life in an English-speaking country. 
The predictable challenge of the course includes but not limited to students’ life 
circumstances and work requirements. As the target population is adult ESL learner, the life 
circumstances and different work schedule would commonly prevent them from attending 
language classes as intensively and frequently as the course requires.  
       Determine Acceptable Evidence 
       Formative feedback will be gathered during both online session and a face-to-face class. 
Each unit will start with short clips of the movie such as the movie trailer, the beginning of the 
story or a narrative introduction of the film. By introducing students to the online website 
Edpuzzle, each student will be able to interact with the movie clips by responding to pre-
embedded questions created by the teacher. Taking advantage of the EDpuzzle website, the 
teacher will be able to record audio instruction, and add embedded quizzes such as open-ending 
questions, multiple choices and commons in the movie clips, so that it allows teachers to 
highlight the key vocabularies and sentence structure and notify students to pay attention to 
specific part during watching. Meanwhile, teacher is able to track students' study process by the 
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data collected on the website including how many times they have watched the videos, how long 
they spent on each clip, and the percentage of the right answers, etc. The evidence students 
demonstrate on Edpuzzle will help teachers evaluate the language skills (listening, speaking) and 
content knowledge (vocabulary, grammar, sentence structure, etc.) students have a mastery of 
and identify the gap for their language improvement.   
      Also, in the After Watching part, there is a section to guide teacher create a class group chat 
on instant messenger apps on a smartphone such as facebook messenger. Students are expected 
to record their voice message and send to the group chat for the teacher to review, such as 
reading the selected script from the movie clips, in hopes that students which provide authentic 
language input, and the teacher would give feedback in a timely and ongoing manner directly in 
the group chat. It is a way of providing students with an extended audience from the teacher only 
to the whole class because when provided an authentic and meaningful audience, students rise to 
the occasion (Neebe & Roberts, 2015). The teacher could give feedback addressing on 
pronunciation and speaking skills. Students could learn from listening to voice messages of other 
classmates and also benefit from feedback from the teacher.  
        Reflective tasks and activities are also put into each unit in order to allow students to 
demonstrate their learning outcomes through the application. For example, there are discussion 
questions based on the story, characters, plots of the film mirroring the real-life situation that 
require students to apply the language skills learned through the films in During Watching and 
After Watching sections. In addition, starting from Unit 1, the guidebook provides instructions 
on encouraging students to create a google doc "My Word Journal," in which they will list new 
vocabulary encountered in the movie. Students will reflect their knowledge of vocabulary by 
marking up new or unfamiliar words by themselves, guessing the meaning through the contexts 
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in the movie, and looking upon the dictionary for a definition, then create new sentences using 
the vocabulary and write them down on their word journal. The journal could serve as a self-
reflect reference and also for the teacher to gather evidence of achievement.    
 
 
The Project 
 
The project in its entirety can be found in the appendix. 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
 
 
 
Conclusions 
 
         In today's increasingly developing visual world, it is almost impossible to image the 
language classroom without visual support (Donaghy, 2015). As educators in the 21st century 
are continuously finding more effective ways and engaging tools to facilitate language learners 
in the context of teaching English as a second language (TESOL), film stands out from the other 
learning materials for its unique features. An enormous amount of research has confirmed that 
films with appropriately designed activities are not only a valuable resource for second language 
(L2) Learning but also a perfect tool for inspiring cross-cultural conversation and promoting 
critical thinking skills (Li & Wang, 2015; Tuncay, 2014; Yu, 2009). The idea of film-based 
pedagogy aligns with the basis in second language acquisition (SLA), namely the Acquisition-
Learning hypothesis, and the Affective Filter Hypothesis, both proposed by Dr. Krashen and are 
widely accepted in the field of TESOL.  
        Despite merely recognizing and confirming the advantages that film-based ESL course 
retain, teachers need guidance and methodology in how to effectively using films as a medium to 
teach ESL. However, only a few teachers integrating films as instructional material in their 
language classrooms, even though all teachers believe that ESL students can benefit enormously 
from the film, and films should be put into daily teaching agenda (Tuncay, 2014). According to 
recent research, the reasons for the downplay of films in the ESL classroom are mostly due to the 
fact that there are limited course books that provide effective film-based teaching methods.  
Based on the problem addressed above, the project is an attempt to develop a guidebook for film-
based ESL course, with detailed instructions on how to use films in classrooms.   
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        The review of the literature highlights the methodology that has been applied in 
incorporating films in the ESL classroom, which essentially realize and demonstrate the potential 
benefits of films to the fullest.   
        The project reflects upon a synthesized successfully implemented practices from the 
previous findings from the literature and developed upon the recommendations from effective 
film-based ESL teaching methodologies. The three sample units are featured by three 
thoughtfully selected films, which set examples for selecting appropriate films. A careful 
selection should take several factors into account: the language proficiency level, the age 
appropriateness, the content validity, and also the intercultural communication, etc. The design 
of each film-based activities follows the principles of backward design, which put the unit 
objective first, and generating meaningful activities instead of content-based activities, in order 
to Active-viewing activities help students engage with the films on a much more meaningful 
level through the integration of technology. ESL teachers can adapt the film   
 
Recommendations 
 
The project is dedicated to integrating films into ESL curriculum and educating ESL 
instructors on how to teach with film creatively and critically, the material developed is intended 
to be easily adapted and developing by ESL teachers and practitioners. Before using the 
guidebook, it is recommended to preview Chapter III Project and Its Development to better 
understand the ideas behind the design, where you can find a detailed description about how the 
material is developed, including the selection of films, the purpose of each activity, and the 
methodology for curriculum design. It is also important to remind teachers as well as students 
that films are just a tool to learn English, not the end goal, but the vehicle that take us to the 
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destination. Therefore, before utilizing the film-generated material, teachers are encouraged to 
consider the goal of the course and objectives of each lesson and how films can fit in with the 
syllabus to serve as a meaningful medium to facilitate language learners. 
        There are several key factors to take into considerations regarding movie selection. First and 
foremost, it is essential to analyze the teaching subject: students, before planning a lesson. The 
analysis of students includes the age appropriateness, language proficiency level, country of 
origin, cultural background and also their needs. In preparing film-based ESL classroom 
activities, teachers are recommended to preview the film beforehand and review the guidebook 
to highlight key vocabulary and comprehension questions. As teachers move forward to Part 2 
During Watching, they will notice that the vocabulary and comprehension questions are listed in 
chunks, each chunk is considered an excellent place to pause the movie and check for 
understanding. The vocabulary is taken directly from the film in the same sequence as what 
appears in the film. However, the guidebook lists approximately ten vocabularies in each chunk 
and in total there are ten chunks in each film. Teachers are recommended to manipulate the 
vocabulary list and focus on critical vocabularies according to the individual course syllabus. As 
it mentioned in the previous chapter, each vocabulary in the list is provided along with a brief 
definition as a reference to turn to with the purpose of assisting students' comprehension as they 
watch the film and also for learners to self-assess when they mark on the right side if they need 
further study. Teachers can also embed essential vocabulary exercises in Edpuzzle or Quizlet as 
a before-watching activity to build vocabulary schemata. 
       In closing, I encourage teachers to use their creativity about ways to incorporate films into 
language teaching to engage student more integrally and to facilitate language learning by 
making it a more authentic, meaningful process.  
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WATCH
&
LEARN
Xiaoxue Zhu
University of San Francisco 
TEACHER'S GUIDE BOOK 
A FILM-BASED ESL COURSE
WELCOME TO 
FILM-BASED ESL COURSE
As an ESL learner, have you ever dreamed about speaking 
English as your favorite actor? 
As an ESL teacher, Have you ever dreamed about teaching 
English through your favorite movie?
 
From an ESL learner to an ESL teacher, I answered "yes" to 
both questions. Throughout my student life, I have witnessed 
how hard it was for Chinese pupils to memorize simple English 
vocabulary in a traditional classroom setting and eventually they 
often fell asleep on their desks. My secret weapon of being a 
successful ESL learner had always been from watching English 
subtitled movies at home. That's why I have long had an endless 
passion for more formally developing a method that worked 
informally for me to help future students. This guidebook is for 
ESL teachers who share the same passion with me, and also for 
those who feel frustrated on how to tackle film-based activities 
in ESL classroom. The book offers four sample units with detailed 
instructions that can be easily adapted, adopted and 
developed. Enjoy the journey along with the students!
Xiaoxue Snow Zhu
FEATURED 
FILMS
 
 
 
01 The Pursuit of Happyness
(2013)
02 The Great Gatsby
(2013)
03 Zootopia
(2016)
T I P S  F O R  S E L E C T I N G  F I L M S
C L I C K  HER E
OR  GO  T O   
SCOPE & 
SEQUENCE
UNIT 01 The Great Gatsby 
---------------------------------------------PAGE 5 -25
Unit Objectives:
Speaking: Take notes to prepare for a presentation or
group discussion.
Listening: Listen for opinion statements to understand
speaker's attitude
Reading:   Locate specific information in text
Writing:  Revise, edit, and rewrite using rubrics
 
UNIT 02 The Pursuit of Happyness
---------------------------------------------PAGE 26-45
Unit Objectives:
Speaking: Talk about reasons in order to explain your thinking
Listening: Listen for details
Reading: Locate specific information
Writing: critical reflection using examples 
 
UNIT 03 Zootopia
---------------------------------------------PAGE 46-65
Unit Objectives:
Speaking: Give reasons and examples to support your statement
Listening: Listen for intonations to help understanding
reading:  Understanding references
Writing: Summarize information and express opinions
 
                                        Unit Objectives
Speaking: Take notes to prepare for a presentation or     
                   group discussion.
Listening: Listen for opinion statements to understand 
                   speaker's attitude
Reading:   Locate specific information in text
Writing:  Revise, edit, and rewrite using rubrics
 
THE GREAT 
GATSBY
 U N I T  0 1
1 BEFORE WATCHING
A. WARM UP WITH TRAILER
 
STEP 2. Sign in as a student.
STEP 1. Go to https://edpuzzle.com/
STEP 3. Join the class.
STEP 4. Click on the assignment : The Great Gatsby - Trailer. 
Watch the Trailer and answer the embedded questions.
Demonstrate  the following steps to help students get familiar with 
the online learning tool.
1 BEFORE WATCHING
B. TALK ABOUT THE TRAILER
 
THE OPENING establishes settings and characters.
Explain that a trailer is a short advertisement for a feature-length 
film. 
Ask students to read the list of trailer conventions, clarify any 
doubts they have in mind. 
THE VOICE-OVER introduces the story of the film.
MUSIC create atmosphere.  
INFORMATION about the actors and director are given.
THE ENDING shows in a climax to keep audience curious.
Divide students into pairs / triads, discuss each conventions 
they notice in the trailer they just watched. Students are 
encouraged to jog down their ideas below. 
THE OPENING
THE VOICE-OVER
MUSIC
INFORMATION 
THE ENDING
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
Watch the trailer again and discuss the answers in class.
The same procedure could be applied to a variety of 
trailer-related activities, such as retell the trailer, 
predict the story, comment on the characters and 
paraphrase new vocabulary. 
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
Hand out the vocabulary list before the showing the film to the class. Pause 
at each chunk, not each word, to let student mark how well do they know 
each word. The list is a reference to help students understand the film better.
Show the movie in chunks, combine the vocabulary and comprehension 
activities together in each chunk.
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
___________________________
How well do I know the word? 
+ I can use it in daily life.
-  I know it but can't use it.
? This is a new word to me.
 1. vulnerable: in danger of pain
 2. consequence: result
 3. inclined: opinioned
 4. contribute: give
 5. exempt: free from
 6. approach: come closer
 7. tempo: energy level
 8. back ire: have the opposite result
 9. colossal: huge
10. dominate: control
✎  CHUNK 1 VOCABULARY LIST
11. primitive: simple
12. dominant: most powerful
13. decency: style and grace
14. cynical: unhappy
 
✎  CHUNK 2 VOCABULARY LIST
_____________________________________
_____________________________________
_____________________________________
_________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
_____________________________
_____________________________
_____________________________
_________________________
____________________________
____________________________
15. solace: personal peace
16. grotesque: super ugly
17. kaleidoscope: endless variety (metaphor)
18. elaborate: not simple
19. intimate: close and personal
20. pantywaist: weak person (informal)
21. impression--incomplete opinion
22. bizarre--strange
23. tradition*--family habit
24. extraordinary--among the best
25. distinguished--respected
26. con irm*-- ind the truth for yourself
27. vouch--con irm
28. pomp and circumstance--big ceremony
29. chambermaid--cleaning lady at a hotel
30. acquaintance--friend who is not close
✎  CHUNK 3 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
students of higher intermediate level 
could make a new sentence using 
the vocabulary or simply dictate the 
original line from the film.
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
41. diminish: become fewer of less
42. imagination: mind pictures
43. inherit: receive from the estate of a 
deceased person
44. accompany: go with another person
45. bootlegger: person who sold liquor 
illegally in the 1920s
46. achievement: a thing done with success
47. dispute: argument over money
 
✎  CHUNK 5 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
31. coincidence: two events connected by 
chance
32. con idential: secret
33. have my hands full: be busy
34. chau feur: driver (French)
35. ransack--search and steal
36. splendid--bright and beautiful
37. brute--violent person
38. selection: choice
39. occur: come to mind, realize
40. signi icance: importance
✎  CHUNK 4 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
51. illustrious*--upper class
52. incarnation--reality from a dream
53. discreetly--quietly, carefully
54. gossip--tell secrets and lies
55. morbid--unhealthy
56. notion*--sudden idea
57. coupé--two-door car
58. investigation*--search for information
59. admire--enjoy the view
60. panic--strong fear
✎  CHUNK 6 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
48. menagerie--diverse collection of people
49. recover -- ind a lost item
50. scamper--run away
 
____________________________
____________________________
____________________________
61. secure*--safe
62. wise up--become aware of something
63. crab--(v.) complain (slang)
64. row--personal battle (rhymes with cow)
65. sneer--angry smile
66. institution*--social structure
67. spree--unusual behavior
✎  CHUNK 7 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
71.  lirtation--love play
72. legitimate*--lawful, proper
73. instantly*--in very little time
74. commotion--noisy confusion
75. trace*--look for and  ind
76. reveal*--tell a secret
77. transformative*--life changing
78. compliment--words of respect
79. drill--boring routine
80. tabloid--gossip newspaper
✎  CHUNK 7 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
68. revolting--causing strong dislike
69. swindle--use tricks to steal
70. racket--illegal business
____________________________
____________________________
____________________________
81. pin--blame
82. a fair--secret romance
83. unutterable--words that cannot be said
84. residence*--place where one lives
85. available*--free to speak
86. contact*-- ind and speak to
87. implore--beg
✎  CHUNK 7 VOCABULARY LIST
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
91. corruption--legal dishonesty
92. conceal--hide
93. grasp--reach out and hold
94. orgastic--exciting
95. recede--move further away
96. elude--hide
✎  CHUNK 8 VOCABULARY LIST
88. hospitality--sharing your home
89. mirage--an image that is not real
90. incoherent*--confusing
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
Teacher may adjust questions according to the length of class meeting time 
and selectively ask students to answer the comprehension questions. 
Frequent pauses may cause discomfort in watching experience, play in 
chunks and start the vocabulary learning and then comprehension question.
Start with questions that requires lower level thinking, move up to questions 
that requires higher order of thinking. 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
1. In the opening scene, who is Nick Carraway? What does he say 
about Gatsby?
✎  CHUNK 1 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2. Describe Tom and Daisy Buchanan.
✎  CHUNK 2 COMPREHENSION QUESTIONS 
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
3. Describe the dinner party at the home of Tom and Daisy.Who keeps 
phoning Tom?How does Daisy feel about her role as a woman?
 
✎  CHUNK 3 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
4. In Valley of Ashes, why do Tom and Nick jump o f the train?
5. Describe Nick's New York party with Tom, Myrtle, and Catherine.
How does the party change Nick?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
6. How does Nick like his  irst party at Gatsby's? How does he  inally 
meet Gatsby?
 
✎  CHUNK 4 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
7. At the secret (barbershop) restaurant, who is Meyer Wolfsheim?
When Tom Buchanan arrives, what does Gatsby do?
8. Why does Gatsby have all the  lowers brought to Nick's house?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
9. How do Gatsby and Daisy feel, meeting a ter  ive years?
 
✎  CHUNK 5 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
10. Who is James Gatz? According to Nick, what is Gatsby's family 
background?
11. How does the party at Gatsby's house end for Gatsby, Daisy,and 
Tom?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
12. At the Hotel, what does Tom know about Gatsby's business?
Why does Gatsby  inally explode in anger?
✎  CHUNK 6 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
13. What does Tom say to George Wilson about Myrtle's fate?
What idea does Tom put into George's mind?
14. Who is driving the yellow car when Myrtle runs into the road?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
15. As dawn comes, what does Gatsby tell Nick about himself and 
Daisy? What does the movie mean when Nick says "Goodbye," to 
Gatsby?
✎  CHUNK 7 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
16. Who phones Gatsby as he falls into the water?
 
17. What is the last thing that George Wilson does?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
15. As dawn comes, what does Gatsby tell Nick about himself and 
Daisy? What does the movie mean when Nick says "Goodbye," to 
Gatsby?
✎  CHUNK 8 COMPREHENSION QUESTIONS 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
16. Who phones Gatsby as he falls into the water?
 
14. What is the last thing that George Wilson does?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
__________________________________________________________________________
3 AFTER WATCHINGA. Quote Reading
 
CLASS ACTIVITY
The first part of  Lesson 3 AFTER WATCHING is Quote Reading. And there are 
three activities generated around quotes from the film. For the purpose of 
consolidate the key vocabularies, Activity 1 is to complete the quote.
✎  ACTIVITY 1 COMPLETE THE QUOTE
This class activity is powered by the online teaching website 
https://www.polleverywhere.com/
Teacher posts questions and students use their digital devices to answer 
anonymously, the responses from students would appear on screen  
simultaneously. It's effective in engaging all students and also practice spelling of 
new vocabularies.  here is step by step set-up procedures for teachers:
3 AFTER WATCHINGA. Quote Reading
 
CLASS ACTIVITY
Sign in your account by email, then you will see this page. Click "Word Cloud" 
and type the question with the key word replaced by underline. 
✎  ACTIVITY 1 COMPLETE THE QUOTE
Click "Add another activity" to add more questions, click "Create" to start the  
activities. Share the code with the students so that they can respond.
3 AFTER WATCHINGA. Quote Reading
 
CLASS ACTIVITY
Students can use either smart phone or laptop/iPad to share their answers, 
and each answer will be send real time to the screen. 
✎  ACTIVITY 1 COMPLETE THE QUOTE
The mostly repeated answer will be the largest size on the screen. Both 
students and teachers can assess the vocabulary mastery of previous session. 
3 AFTER WATCHINGB. Speed Writing
 
Critical 
Reflection
Writing prompt: 
Why does Nick call Gatsby "THE GREAT?"
Why does Daisy choose Tom instead of Gatsby?
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________
✎  Give students 20-30 minutes to compose an essay 
and turn it the essay on google doc/ canvas. 
4 ASSIGNMENTA. REVIEW AND REVISE
WRITING
PAIR STUDENTS AND ASK STUDENTS TO READ THEIR PARTNERS' ESSAY 
ACCORDING TO THE WRITING RUBRICS, GIVE REVISION SUGGESTIONS TO 
YOUR PARTNER. 
✎  ASSIGNMENT 1 PEER REVIEW
WRITING RUBRICS 
click the link here::
 https://docs.google.com/document/d/1_hm2jfW0kSfZmmBBv2h9qfSfOmRQsu
Bmo832GMQ8M5I/edit?usp=sharing
✎  ASSIGNMENT 2 SELF-ASSESSMENT
REVIEW THE RUBRICS FOR A SELF-ASSESSMENT. USE COMMENTS IN GOOGLE 
DOC TO WRITE DOWN YOUR SELF-ASSESSMENT.
✎  ASSIGNMENT 3 REVISE AND EDIT
COMPLETE THE PREVIOUS TWO ASSIGNMENT THEN START TO REVISE YOUR 
FIRST ESSAY. PERPARE THE FINAL DRAFT AND THEN TURN IN WITH A NEW 
DOCUMENT FILE. 
                                  Unit Objectives
Speaking: Descriptive talk  
Listening: Listen for details
Speaking: Give reasons and examples to support your statement
Reading: Locate specific information 
Writing: critical reflection using examples
 
THE PURSUIT OF 
HAPPYNESS
 U N I T  0 2
1 BEFORE WATCHING
A. WARM UP WITH A CLIP
 
This activity is powered by the free online interactive learning tool 
Edpuzzle. This website enable students to interact with the movie 
clips by responding to pre-embedded questions created by teacher. 
For the purpose of this role-play activity, I will also provide script of 
the movie clip in addition to some multiple choice questions.
Demonstrate  the following steps to help students get familiar with 
the online learning tool.
ROLEPLAY
STEP 2. Sign in as a student.
STEP 1. Go to https://edpuzzle.com/
STEP 3. Join the class by the options listed.
ONLINE LEARNING TOOL:
1 BEFORE WATCHING
A. WARM UP WITH A CLIP
 
After watching the clip for the first time, split students 
into pairs/triads. Role-play the characters by repeat their 
lines after each chunk in the clip.  
Invite 2-3 pair of students to role-play the scene in the 
clip in front of the class.
ROLEPLAY
STEP 4. Click on the assignment : "The Pursuit of Happiness-POSSIBLY?"
 Each green question mark is an embedded questions. Watch the 
Trailer and answer the embedded questions. 
ONLINE LEARNING TOOL:
REMIND STUDENTS TO  MIMIC THE PRONUNCIATION AND 
TONES WHEN THEY SPEAK IN ORDER TO GET A MORE 
NATURAL AND UNACCENTED ENGLISH PRONUNCIATION.
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
As showing the film to the class, pause as the certain point where a certain 
vocabulary appears from the vocabulary list, as students to read aloud both 
the word and the definition, and mark each word according to the instruction.
Show the movie in chunks, combine the vocabulary and comprehension 
activities together in each chunk.
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
_____________________________________
___________________________
How well do I know the word? 
+ I can use it in daily life.
-  I know it but can't use it.
? This is a new word to me.
 1. vulnerable: in danger of pain
 2. consequence: result
 3. inclined: opinioned
 4. contribute: give
 5. exempt: free from
 6. approach: come closer
 7. tempo: energy level
 8. back ire: have the opposite result
 9. colossal: huge
10. dominate: control
✎  CHUNK 1 VOCABULARY LIST
11. primitive: simple
12. dominant: most powerful
13. decency: style and grace
14. cynical: unhappy
 
✎  CHUNK 2 VOCABULARY LIST
_____________________________________
_____________________________________
_____________________________________
_________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
Watch and answer the following questions:
1. When did Chris Gardner met his father for the 1st time?
2. This part of his life is called:__________
3. What is this machine Chris is carrying called?
     a) a time machine  b) a bone-density scanner  c) an x-ray
4. How many devices does Chris have to sell a month to make for a 
living?  
     ___________________________________________________
5. How much do they have to pay for the tax bills at the moment?
6. What's the deficit in the budget this year?
7. When does the budget year end?
8. What's the profession of a man in a red convertible?
 
 
 
✎  CHUNK 1 QUESTIONS (1'-10')
students of higher intermediate level 
could make a new sentence using 
the vocabulary or simply dictate the 
original line from the film.
✎  CHUNK 2 QUESTIONS (10'-19')
Watch and answer the following questions:
9. How long has Linda been pulling double shifts?
______________________________________________________
10. The next part of his life is called: _________
11. Who did Chris leave the scanning device with?
______________________________________________________
 
 
 
 
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
12. How many people did the program take and every how many 
month?
   ___________________________________________________
13. How much time did the math professor need to solve the cube?
   ___________________________________________________
14. What nickname is written on Christopher’s bag?
15. Fill in Chris’s nickname: ‘________- gallon _______’ What does it 
mean?
16. What two things did Christopher put into his birthday gifts list?
 
 
 
17. The third part of his life is called:________________
18. What’s the name of the area Chris is selling the medical devices 
in?
     ___________________________________________________
19. Where do Chris and Mr Twistle go by taxi?
     ___________________________________________________
20. What did the doctor who chris worked for when he was in the Navy 
like doing?
     __________________________________________________
21. How much did / should Christ pay for the cab?
     __________________________________________________
 
✎  CHUNK 3 QUESTIONS (20’-30’)
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
✎  CHUNK 4 QUESTIONS (30’-38')
22. Which US president pu the phrase ‘pursuit of happiness’ into 
Declaration of Independence?
    __________________________________________________
23. Who calls Chris on the phone?
    __________________________________________________
24. What’s the secretary’s phone number? What’s the extension?
    __________________________________________________
25. How much does Wayne own Chris?
    __________________________________________________
26. What’s the name of the hotel the landlord advices them to move 
to?
    __________________________________________________
27. How much times does Charlie the landlord give Chris to pay the 
rent?
    __________________________________________________
 
 
 
28. What did the police come to arrest Chris for? 
    __________________________________________________
29. When can he leave the station?
    __________________________________________________
30. What time does he have his job interview?
    __________________________________________________
 
✎  CHUNK 5 QUESTIONS (38’-48’)
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
31. Where does Linda want to take Christopher after daycare 
tomorrow?
    __________________________________________________
32. What time is Linda going to bring their son back?
    __________________________________________________
33. What’s the name of the police station he runs straight from the 
interview?
    __________________________________________________
34. Mr Twistle says that Chris is dressed as a_______________
35. How many people are going to be hired at the end of the program?
    __________________________________________________
✎  CHUNK 6 QUESTIONS (48’- 60’)
36. Which city is Linda moving to?
   _______________________________________________
37. What’s the day today? What do Chris and his son usually do that 
day?
   _______________________________________________
38. Why didn’t God save the drowning man?
   _______________________________________________
39. Next part of his life is called:____________
40. How many Fortune Companies are there in the financial district?
   _______________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
41. What time does he have to catch the bus?
   __________________________________________________
42. What day is it today?
  __________________________________________________
43. Where can Chris possibly take his son?
  __________________________________________________
44. Match the definitions:
          Possibly                     may/ may not    
          Probably                    there’s a good chance
45. Where does Mr. Ribbon have his seats for the game?
  __________________________________________________
✎  CHUNK 7 QUESTIONS (60’-75’)
✎  CHUNK 8 QUESTIONS (STOP at 84’)
46. After ________ months does Chris manage to sell all scanners.
47. What’s the fastest animal according to Christopher?
  __________________________________________________
48. This part of his life is called:_________
49. Which date is Chris going to remember for a long time?
  __________________________________________________
50. How much money does Chris have to left on his bank account?
  __________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
51. What do you have to do to start the time machine?
  __________________________________________________
52. What does Chris see after traveling in time?
  __________________________________________________
53. What ‘safe place’ do they have to find?
  __________________________________________________
54. Where do they find this “safe place”?
  __________________________________________________
55. What’s Christopher’s favorite colour?
  __________________________________________________
56. What’s the name of Christopher’s toy?
  __________________________________________________
✎  CHUNK 9 QUESTIONS (STOP at 94’)
✎  CHUNK 10 QUESTIONS (STOP at 105’)
57. What does the choir sing about?
  __________________________________________________
58. How many bucks does Mr. Frohm borrow from Chris?
  __________________________________________________
59. How much money does Chris get for the blood donation?
  __________________________________________________
60. What does Christopher ask his father before the sleep?
  __________________________________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION
61. How much did Chris get for the last scanner?
  __________________________________________________
62. Where did they go the next day after work?
  __________________________________________________
63. How many accounts has Chris signed for the company from 
Pacific Ball?
  __________________________________________________
64. The last part of his life is called:________________
65. How many planets are there in the Solar System according to 
Christopher?
66. Who’s the king of the jungle according to Christopher?
  __________________________________________________
✎  CHUNK 11 QUESTIONS (STOP at 115’)
Teachers can also print this part as worksheet handout to 
students. Here is the link to printable worksheet of The 
pursuit of Happyness: 
https://docs.google.com/document/d/15XrwO6bGamuXBEL-
8ztfSZ-x8pdQuoW0c3ZvTj_gS6k/edit?usp=sharing 
3 AFTER WATCHINGA. Quote Reading
 
CLASS ACTIVITY
The first part of  Lesson 3 AFTER WATCHING is Quote Reading. And there are 
three activities generated around quotes from the film. For the purpose of 
consolidate the key vocabularies, Activity 1 is to complete the quote.
✎  ACTIVITY 1 COMPLETE THE QUOTE
This class activity is powered by the online teaching website 
https://www.polleverywhere.com/
Teacher posts questions and students use their digital devices to answer 
anonymously, the responses from students would appear on screen  
simultaneously. It's effective in engaging all students and also practice spelling of 
new vocabularies.  here is step by step set-up procedures for teachers:
ONLINE LEARNING TOOL : 
3 AFTER WATCHINGA. Quote Reading
 
Sign in your account by email, then you will see this page. Click "Word Cloud" 
and type the question with the key word replaced by underline. 
Click "Add another activity" to add more questions, click "Create" to start the  
activities. Share the code with the students so that they can respond.
3 AFTER WATCHINGA. Quote Reading
 
You got a dream... You gotta protect it. People can't do 
somethin' themselves, they wanna tell you you can't do it. If 
you want somethin', go get it. Period.
The important thing about that freedom train, is it's got to 
climb mountains. We ALL have to climb mountains, you 
know. Mountains that go way up high, and mountains that 
go deep and low.
I've been sitting out here for the last half-hour trying to 
come up with a story that would explain my being here 
dressed like this. And I wanted to come up with a story that 
would demonstrate qualities that I'm sure you all admire 
here like earnestness, diligence, team-playing. And I 
couldn't think of anything. So the truth is, I was arrested for 
failure to pay parking tickets.
What would you say if man walked in here with no shirt, 
and I hired him? What would you say?  Christopher 
Gardner: He must have had on some really nice pants.
Hey dad, you wanna hear something funny? There was a 
man who was drowning, and a boat came, and the man on 
the boat said "Do you need help?" and the man said "God 
will save me". Then another boat came and he tried to help 
him, but he said "God will save me", then he drowned and 
went to Heaven. Then the man told God, "God, why didn't 
you save me?" and God said "I sent you two boats, you 
dummy!"
HERE ARE QUOTES FROM THE MOVIES TEACHERS 
CAN CHOOSE FROM FOR THIS ACTIVITY
3 AFTER WATCHINGB. GROUP DISCUSSION
 
What quality Chris Gardner has that makes him stand out 
from other candidates?
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
________________________________________
Split students in small groups and 
assign each group with a discussion 
prompt, then let groups take turns to 
present their idea.
CRITICAL 
THKINKING
What quality Chris Gardner has that makes him stand out 
from other candidates?
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
________________________________________
4 ASSIGNMENTA. ESSAY WRITING 
 
CRITICAL 
REFLECTION
Writing prompt:
How does Chris Gardner handle the adversity throughout the 
movie? What life lesson did you learn from him?
 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
______________________________
RUBRIC:
https://docs.google.com/document/d/1_hm2jfW0kSfZmmB
Bv2h9qfSfOmRQsuBmo832GMQ8M5I/edit?usp=sharing
                           Unit Objectives
Speaking: Give reasons and examples to support         
                your statement
Listening: Listen for intonations to help understanding
reading:   Understanding references
Writing:    Summarize information and express 
                opinions
ZOOTOPIA
 U N I T  0 3
1 BEFORE WATCHING
A. VOCABULARY PREVIEW
This activity is powered by Quizlet. Demonstrate the 
following step to help students get familiar with the online 
learning tool. 
Students do not need to sign in/log in to use the website, 
however, to track students' learning  process and outcome, 
it is encouraged for students to log in to an account while 
using. 
VOCABULARY
STEP 1 Provide the link : https://quizlet.com/_3dchtr
Students click "Flashcard" And start vocabulary learning
ONLINE LEARNING TOOL:
ENCOURAGE STUDENTS TO  MIMIC THE 
PRONUNCIATION WHLE LEARNING
STEP 2 Finish Flashcard learning and go back to the previous 
page and click "learn" .
STEP 3 Go back to the previous page and click "write" for 
consolidation of new vocabulary.
1 BEFORE WATCHING
B. WARM UP WITH TRAILER
 
This activity is powered by the free online interactive learning tool 
Edpuzzle. This website enable students to interact with the movie 
clips by responding to pre-embedded questions created by teacher. 
For the purpose of this role-play activity, I will also provide script of 
the movie clip in addition to some multiple choice questions.
Demonstrate  the following steps to help students get familiar with 
the online learning tool.
CONVERSATION
STEP 2. Sign in as a student.
STEP 1. Go to https://edpuzzle.com/
STEP 3. Join the class by the options listed.
ONLINE LEARNING TOOL:
1 BEFORE WATCHING
B. WARM UP WITH TRAILER
 
After watching the TRAILER for the first time, split students 
into pairs/triads. Role-play the characters by repeat their 
lines after each chunk in the clip.  
Invite 2-3 pair of students to role-play the scene in the clip 
in front of the class.
CONVERSATION
STEP 4. Click on the assignment : "ZOOTOPIA-TRAILER"
 Each green question mark is an embedded questions. 
Watch the Trailer and answer the embedded questions. 
ONLINE LEARNING TOOL:
REMIND STUDENTS TO  MIMIC THE PRONUNCIATION 
AND TONES WHEN THEY SPEAK IN ORDER TO GET A 
MORE NATURAL AND UNACCENTED ENGLISH 
PRONUNCIATION.
2 DURING WATCHINGA. WATCH FOR DETAILS
 
VOCABULARY
As showing the film to the class, pause as the certain point where a certain 
vocabulary appears from the vocabulary list, as students to read aloud both the 
word and the definition, and mark each word according to the instruction.
Show the movie in chunks, combine the vocabulary and comprehension 
activities together in each chunk.
In this unit, an alternate method of during watching activity is presented: 
combining vocabulary learning and comprehension questions together.
_____________________________
_____________________________
_____________________________
_____________________________
How well do I know the 
word? 
+ I can use it in daily life.
-  I know it but can't use it.
? This is a new word to me.
1. predator--animal that hunts for food
2. meek--fearful
3. evolve--change and develop
4. primitive--simple and savage
5. actuary--person who calculates risk
6. settle--accept less than your dream
 7. complacency--false satisfaction
How does young Judy Hopps deal
with Gideon Grey, the fox?
 8. ecosystem--identi iable biological 
community
✎  CHUNK 1 
COMPREHENSION QUESTIONS
COMPREHENSION+
VOCABULARY LIST
1. According to the stage play, how have animals evolved in Zootopia?
———————————————————————————
 
 
 
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
______________________________
______________________________
______________________________
__________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
9. initiative*--new plan
10. Valedictorian--student of highest 
honor
11. deterrent--defensive weapon
12. pangolin--African and Asian 
mammal 
13. complimentary--no charge
14. docket--calendar for the day
15. acknowledge*--make known 
✎  CHUNK 2 
COMPREHENSION QUESTIONS
VOCABULARY LIST
2. How does young Judy Hopps deal with Gideon Grey, the fox?
———————————————————————————
 
 
3. At the police academy graduation, how does Mayor Leodore 
Lionheart behave?
———————————————————————————
4. What is Judy Hopps’ first impression of Zootopia?
———————————————————————————
5. At the ice cream shop, how does Judy help Nick Wilde (fox)?
———————————————————————————
6. How do Nick and his son treat Judy’s kindness?
———————————————————————————
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION QUESTIONS
______________________________
______________________________
______________________________
__________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
16. attitude*--point of view, bias
17. articulate--(adj.) able to speak 
clearly and  luently
18. patronizing--(adj.) telling someone 
what they want to hear
19. hustle--cheat business
20. assume*--conclude without reason
21. naïve--inexperienced, easy to fool
22. Kumbaya--peace and love song
23. squalor--poverty
✎  CHUNK 3 
VOCABULARY LIST
 
7. How much time does Judy Hopps have to find Emmitt Otterton?
———————————————————————————
8. What resources does Judy have?
———————————————————————————
9. How does Judy Hopps get Nick Wilde to help her find Emmitt 
Otterton?
———————————————————————————
______________________________
______________________________
______________________________
__________________________
24.abandon*--leave without 
explanation
25. incite--make trouble
26. scurry--confusion
 
✎  CHUNK 4 
VOCABULARY LIST
2 DURING WATCHINGA. WATCH FOR DETAILS
 
______________________________
______________________________
______________________________
__________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
27. assign*--transfer
28. insipid--not important
29. insubordination*--refusal to obey 
orders
30. delusions of grandeur--false sense 
of importance
31. resource*--something you can use
32. stake--gamble
33. fuzz--police (slang)
34. establishment*--bar or restaurant
35. imagine*--make a picture in the 
mind
36. on the hook--under the control
    of another (idiom)
37. run a plate--check a license plate
    against a data base
38. sloth--slow-moving mammal
39. DMV--Department of Motor 
Vehicles
 
COMPREHENSION QUESTIONS
 
10. How good is Nangi, the elephant’s, memory?
———————————————————————————
11. Describe Judy’s encounter with Flash，the Sloth, at the DMV.
———————————————————————————
12. Who is Mr. Big?
———————————————————————————
______________________________
______________________________
______________________________
__________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION QUESTIONS
______________________________
______________________________
______________________________
__________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
40. impede--delay progress
41. investigation*--search for 
information
42. sans--without (old French)
43. break bread--eat a meal (idiom)
44. intimidate--scare
45. dispatch--communication center
46. key--(adj.) important
47. lead--(n.) piece of evidence
48. initiation--ritual of acceptance into 
a club
✎  CHUNK 5 
VOCABULARY LIST
 
13. Why does Mr. Big agree to help Judy find Emmitt Otterton?
———————————————————————————
14. What happens to Mr. Manchas, the limo driver?
———————————————————————————
15.In the Rainforest District, how does Nick Wilde help Judy deal with 
Chief Bogo?
———————————————————————————
______________________________
______________________________
___________________________
49. shi ty*--always changing your 
intentions
50. canopy--tree cover
 
✎  CHUNK 6
VOCABULARY LIST
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION QUESTIONS
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
51. database*--organized pieces of 
information
52. glori ied--overstated
53. surveillance*--being watched by 
others
54. conference*--o  icial meting
55. species*--type of life form
56. component*--part of a larger 
complex whole
57. elaborate--provide more 
information
58. revert--return to a previous 
condition
 
 
16. How does Mayor Lionheart treat Assistant Mayor Bellwether?
———————————————————————————
17. At Cliffside Dam, how do Judy and Nick get past the wolf guards?
———————————————————————————
18.At the animal asylum, what do Judy and Nick discover
about Mayor Lionheart and Chief Bogo?
———————————————————————————
______________________________
______________________________
___________________________
59. vigilant--watchful, aware
60. mandatory--required
61. quarantine--forced isolation
✎  CHUNK 7
VOCABULARY LIST
2 DURING WATCHINGA. WATCH FOR DETAILS
 
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________
62. nuts--crazy
63. critical*--in danger of dying
64. diverse*--having variety
65. manifest--demonstrate an emotion
66. unchecked--unmanaged
67. jerk--person with confused 
emotions
68. divot--small hole in the grounds
COMPREHENSION QUESTIONS 
19. At the press conference, how and why does Judy say too much?
———————————————————————————
20. What happens to the mood of Zootopia shortly after Judy Hopps’ 
press conference?
———————————————————————————
21.Why does Judy resign from the ZPD and go home?
———————————————————————————
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________
69. toxic--poisonous
70. target*--(v.) focus on
71. duke--high-ranking royal male
72. bootleg--unlicensed selling
73. moldy--almost rotten
74. drop spot--delivery location
75. corner the market--have a 
monopoly (idiom)
✎  CHUNK 8
VOCABULARY LIST
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION QUESTIONS 
22. At the bridge, how does Judy make amends to Nick?
———————————————————————————
23. Why do Judy and Nick want to talk to Duke Weaselton?
Who is Doug the Ram?
———————————————————————————
———————————————————————————
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________
76. mark--target
77. cheetah--fast jungle cat
78. buzz--make a phone call
79. Hallelujah--word of praise for 
success
80. premature--too early
81. bucket list--things to do before 
dying
82. rescind--cancel
83. serum--blood medicine
✎  CHUNK 9
VOCABULARY LIST
COMPREHENSION QUESTIONS 
24. In the train subway, what do Judy and Nick
learn about Doug the Ram?
———————————————————————————
25. What happens during the train-car escape?
———————————————————————————
———————————————————————————
2 DURING WATCHINGA. WATCH FOR DETAILS
 
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________________
______________________
84. underestimate*--have a low 
opinion of value
85. underappreciated*--have a low 
recognition of value
86. frame--blame for a crime
87. behind bars--in prison (idiom)
88. mastermind--be the boss of a plan
89. plague--cause lots of trouble
90. predecessor*--one who came before
✎  CHUNK 10
VOCABULARY LIST
COMPREHENSION QUESTIONS 
26. At the Natural History Museum, what happens
with Mayor Bellwether?
———————————————————————————
27. What is Mayor Bellwether’s plan for power?
———————————————————————————
28. How do Judy and Nick get to the bottom of the mystery?
———————————————————————————
______________________________
______________________________
______________________________
______________________________
_________________________
91. antidote--poison medicine
92. rehabilitate--return to normal
93. a  licted--poisoned
94. slogan--short advertising phrase
95. implore--ask nicely
✎  CHUNK 11
VOCABULARY LIST
2 DURING WATCHINGA. WATCH FOR DETAILS
 
COMPREHENSION QUESTIONS 
26. What does ex-mayor Leodore Lionheart have to say about the 
situation?
———————————————————————————
27. Why do Judy Hopps and Nick Wilde become close and learn to 
work together?
———————————————————————————
28. Which is your favorite animal character?
———————————————————————————
29. An allegory is a story with a deeper moral message. What is the 
deeper message of Zootopia?
———————————————————————————
———————————————————————————
———————————————————————————
———————————————————————————
 
3 AFTER WATCHINGA. SCRIPT READING
 
GROUP ACTIVITY
The first part of  Lesson 3 AFTER WATCHING is Script Reading. Divide the class 
into small groups and distribute the scripts. Ask each group to practice the 
script and role play in front of the class.
✎  ACTIVITY 1 SCRIPT: GROUP ROLE-PLAY
GROUP 1
Acknowledgement: script  from IMDb.com
3 AFTER WATCHINGA. SCRIPT READING
 
GROUP 2
3 AFTER WATCHINGA. SCRIPT READING
 
GROUP 3
3 AFTER WATCHINGA. SCRIPT READING
 
GROUP 4
GROUP 5
4 AssignmentA. Writing
 
ESSAY
WHY ARE STEREOTYPES UNFAIR? USE THE EXAMPLES 
FROM THE MOVIE TO SUPPORT YOUR IDEA.
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
✎  ASSIGNMENT 1 ESSAY  
WHAT STREOTYPES DO WE HAVE IN THE REAL WORLD? 
HOW CAN WE DO TO MAKE THE WORLD A BETTER 
PLACE?
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
